Teaching Vocabulary.

Most language teaching courses make vocabulary learning more difficult than if should be as a result of the way vocabulary in the course is sequenced. Grouping opposites, synonymy and items in a lexical act causes interference that result in a confusion of learners. 

Detailed study of negotiations and vocabulary learning Newton (1993) found the following:

1. The written input (the sheet given to the learners) in a communication activity such as ranking or problem solving will receive special attention.

2. Teachers should not be overly concerned if some learners are not participating a lot in the communication activities. 

3. Communication activities can be a major course of planned, indirect vocabulary learning (evaluating the Vocabulary Component of ESL Program)    

I. Major component of language learning course are:

1. Meeting new vocabulary for the first time;

2. Establishing previously met vocabulary.

3. Enriching previously met vocabulary.

4. Developing vocabulary strategies.

5. Developing fluency with known vocabulary.

· During extensive reading, including reading of simplified text or graded readers, new words should not be met at a rate greater than 1 or 2 new words per hundred known running words. (Task: establish vocabulary competence of present reading. Task: Evaluate the Vocabulary Component of an ESL program: Which would you add (omit) 

· Very few sourcebooks build spaced repetition of the target vocabulary into the course.

To be done:  - by setting aside class time for vision, e.g. reviewing learners vocabulary notebooks.

· by periodically and systematically testing previously met vocabulary and following up on the results.

· Planning the recycling of previously met vocabulary through pair and group activities.

II. Meeting New Vocabulary for the first time.

Selection  + sequencing.

   High frequency vocabulary consists of about 2000 Task  word families. They make up about 87 % targets of the running words in formal written (awareness of beginners) texts and 95 %  of informal spoken texts. (Hwang and Nation)

Where as low frequency includes well over 100000 words families (Webrter)

Research (Higa, 1963) shows that learning near synonyms, opposites and force associates in the same lesson makes the learning more difficult. There is also direct evidence to show the negative effect of teaching words in a lexical set (names of fruit, days of week, etc.)

Activities as always: mark: levels; aims (objectives) Class time (In Class) Preparation.

1. Ranking: include vocabulary that is relevant to the needs of particular learners and that cover part of the given syllabus. (reasoning skills) It includes and requires both knowledge of dup thinking of the items in question so – unfamiliar.
! Items should not be numbered or labeled to encourage learners to refer to items directly.

2. Arranging Students into groups Using Vocabulary. Introduce 5 words connected with the theme… Tell students you are going to give each person an unusual word (students are given numbers 1, 2, 3, 4, 5 – words are on the board). Then go around the class repeating new words in sequence: then say: all people with. ‘Folk’ make a group. Then make in write it down.

 Unusual spelling may be a combination principle: cugh:  rough, dough, bough, cough.

3. Learning Vocabulary with cards. Have a card exchange day! Flash cards on sale.

4. Real words from real world a weekly assignment for which each brings in one new word or phrase that they have encountered during the week Peer-teach if: any teaching method is allowable: bringing in an object, drawing a picture, acting out a movement or story or explaining. (Variant A- to Z from anywhere – unusual word from a dictionary).

5. Guess the Meaning. The Aim of this activity is to get learners to listen to a lot of repetitions of new vocabulary while they are interested and attentive.

10-12 objects: Call a learner to come to the front. Repeatedly say the object while the learner guesses which object has the name by printing at each object in turn. Then revise – pronouncing them all and getting the reader to point.

6. Enrichment Packets: enriching Students’ Knowledge of US culture and enlarging their lexicons – use catalogues: everything from fashions, sports, household matters, leasure activities, baby care, to music, travel, jewelry are covered.

7.  Vocabulary keys for interactions: to get students to focus on the back channeling vocabulary that facilitates communication.

A – ha!

Oh, did we?

Great!

Oh, sorry

Un – huh. 

8. Co – occurrences in English (p 36) – handout.

9. What did you hear? The activity combines listening, speaking and writing skills in context finalized, interactive, purposeful and interesting ways that enable students to learn new vocabulary items. 

a) play the audiotape

b) use each word in a sentence

c) story?

d) follow up activities

III. Establishing vocabulary: repetition is achieved as the learners:

· perform an action

· choose synonyms

· define forms

· produce the written form of a word 

· make a sentence containing a word

Spaced recall with increasing gaps between repetition (expanding rehearsal is far superior to massed repetition a few minutes later – an hour or and after – then a few days later – month later. (Home recall!)) Keep a rough check on when to recycle material or arrange for repetitions.        

1). Playing tennis:

I like … eating a bar of chocolate (tennis movement – 1 set - ~ 5-10 minutes).

2). Vocabulary Bingo.

Procedure: give each student and bingo grid sheet or have students draw their own. Put a list of words on the board: ~ about 15 items students can copy items in any of the squares 9each item may be written up to 3 times. When any student has bingo in any 3 rows, he shouts “Bingo”.

3). Working with definitions (guess any word).

4). Pair Crosswords.

5). Matching Synonyms (each set of 30 cards contains 15 sign).

6). Total Physical Response Vocabulary Practice Cards (Read it aloud, put the card in a pocket chart and perform the action.

7). Hit the word: Listen to the sentence (dialogue and hit a word on the board that corresponds with one in the sentence.) Write on the board past tense verbs: …

8). Tic-Tae-Toc for Vocabulary Review (also known as roughts and crosses).

	capital
	crauge
	cold

	match
	benefit
	end

	watch
	label
	shop


Make correct sentences! O or X

IV. Enrobing Activities: involve learning new into about previously met words. This can be done by: gaining new input from the teacher; extending knowledge of the meaning of words though meeting new uses, new collocations, new associations placing a word in a new context. 

Aspect involved in knowing a word: 

1. Being able to recognize the spoken form.

2. Being able to pronounce.

3. Being able to spell

4. Being able to write

5. Knowing the underlying meaning

6. Knowing the range of  meanings

7. grammatical patterns the word fits into 

8. Affixes the word stem can take

9. Words that fit into the same lexical sets.

10. Typical associations

11.  The range of collocations

12. Connotations.

The relative importance will depend on particular words.

Activities:  

1). Associations and Lexical Set Word Maps:

prepare a semantic map or chart and a group and verbs… (esp. phrasal!)

2). Vocabulary Enrichment through Word Associations.

3). Multiple Meanings (discover the unusual meaning. Connecting a new set of meanings in a logical story).

Tom saw a cat in the tree. The cat was flash.

He tooks black because that cat hit him with a tree.

4). Collocation Bingo (30 pair empty squares – fill the card in random order.

5). Collocation Dominoes. Collocation might be described as an instinctive reflex of the native speaker, but for… if involves difficult decisions concerning word coverage justify the claim by giving a correct sentence. (a hundred dominoes – this gives a wide range of words)

Class time  –  20 minutes.

Preparation – 30 minutes.

V. Developing Vocabulary Strategies. Strategies for coping with vocabulary include guessing from context, using word part, mnemonic techniques, using dictionaries… procedures to make up for gaps in production. ( about 60% of low frequency words come from French, Latin or Greek).

Awareness of word parts has the effect of reducing the number of words to learn. The development of vocabulary strategies requires in creasingly spaced practice over a period of time.

1). Word building family practice cheer (bul, less, ful + ness, anti-, quasi, post-)

 2). Find prefix and suffixes in a newspaper article. The affixes must be put under appropriate headings of w, v, adj., adv.

3). Using the Dictionary to Produce sentences (Task: Prepare a Follow- the- Steps) Reminder for your students.

VI. Developing fluency with known Vocabulary. Students must subsequently learn to recognize words in another context. Sample lx-s: recognition of the right word; word-pair recognition; word matches (2 repetitions of the word in 2 columns); recognition of the meaning; recognition according to prefixes and suffixes. Matching  closely refuted words.

Grammar.

There has been some discussion in recent years of the question; do we have to have grammar exercises? Isn’t if better for learners to absorb the rules intuitively through communicative activities than to be taught through special exercises explicitly aimed at teaching grammar? 

! The fact that a learning process is aiming for a certain forget behavior does not necessarily mean that the process itself should be composed entirely of imitations of that behavior.

There is no limitation of time in natural learning. Grammar may furnish the basis for a set of classroom activities during which it temporarily becomes the main learning objective. 

Aspects of  the Teaching (learning of structures p 6).

I. Organization of Grammar teaching 

        1). Presentation

   2). Isolation and Explanation

   3). Practice

   4). Test

    1). The aim is to perceive the structure and to take it into one’s short term memory.

     2). It may other take considerable time or not be necessary at all.

     3). For transformation what they know from short-term to long – term memory. One needs a series of varied exercises. Which will complement each other and together provide through coverage like slot – fillers (insert the necessary form or transportation or practice (the same slot- fillers or matching), but – involving the sense.

Test the main objective is to provide feed fact.

II. Practice.

A practice technique may involve receptive – passive exposure to spoken or written input – or ‘active’ production of language items and discourse. Principles pre-learning are indispensable: learners should not be asked to practice material they have not yet been taught.

Volume +  repetition  ( amount of language spoken).

Sums orientation – develop a positive self-image of the language learner heterogeneity  (any exercises may be done at various levels of  difficulty.

Teacher assistance: there should be little correction of mistakes.

III. 2 essential characteristics of a good language – practice task are: a clear objective accompanied by the necessity for active language use.

Clear objective getting  the language right.

Grammar practice: 1). Should be based on a good range of subject matter: ~ factual into on topics of general interest: history, geography, psychology, politics, science… 

· controversial subjects of local + general interest.

~ personal viewpoints, tastes, etc.

~ fiction

~ films, plays…

~ personalities.

2). Should have visual focus

3). Open-endedness

4). Info-gaps

5). Personalization (omitting He; The; connecting events with personalities.)

6). Pleasurable tension (limiting time, giving number (size of prog suct) 

7). Entertainment.   

8). Play-acting: with a sharp forder line between role-play and simulation where the whole group is talking through an imaginary situation.

     IV. Learner Activation.

a) Reception with no overt response (at initial presentation stage)

b) Reception with minimal response.

c) Teacher-student exchanges (-: the ones since each demands only 1 response, stand to be geared to a single level. Thus not providing very useful practice for very slow or very advanced members of the class.

d) Student-teacher exchanges – a reverse ‘ping-pong’ where the student initiates the exchange, and the teacher responds. A useful technique rarely used.

e) Brainstorm: it is important to define very clearly the kind of response required, and use the more confident and imaginative students to provide some initial example.

f) Chain: in writing, this technique provides a legitimate framework for a favorite (but usually disapproved of) student pastime: passing nabs. Papers are passed from 1 student to another, each one contributing a further step to the story, description, or whatever. (look into possibilities!).

g) Fluid pain

h) Semi-controlled small group transactions (an effective type for students who are well on the way to mastering the structure.)

i)  Free group discussion (the group is usually bigger that in the previous activity). Is best used at the stage where the learners can be relied upon to produce acceptable forms of the structure in prescribed or controlled context. (the structure is used less frequently but more purposefully and naturally).

Planning classroom work: make sure your program is varied (this is one of the criteria which makes a good course book) balance between form-based and meaning-based activities.

  Short-term preparation entails:

a) lesson context (at what point will the activity take place so that the transition from one activity to another is smooth.

b) introduction

c)  Supplementary materials

d) order

e) reserve activities (if it does not go well or  is finished earlier than expected)

f) homework (that is ‘for in the classroom’ stage!)

The consideration of pace: if an exercise has good pace, it means that the class is occupied with a steady flair of  interesting stimuli to respond to, together with a feeling of constant program towards the objective of the activity.

Reserve activities  (or extending): e.g. repeating selectively: Choose an item you found difficult, see if you can do it now; or choose something you are sure you know or even ‘guess which question I’m thinking of’ or: recalling  (students may be challenged to recall as much as they can of what was said;) editing  (students can pool their affords to produce a final joint version as correct as possible) feedback on grammar homework assignments should be given quickly! 

! It is a good idea to keep some sort of record of teaching ideas for grammar practice that have worked.

! make subject matter contextualized: since it is discontextualized  most of the time: not just ask questions, but: interview a controversial political figure; visitors from outer space; a talking elephant; a mother of 20 children, the owner of an unusual pet etc.

V. Activities glossary:

1. Association dominoes: practice both, and, either, neither: free oral responses.

Mater als: a large number of pictures of readily recognizable objects (cony pp 50-57).

2. circle comparatives and superlatives (p 69!) Oral brainstorming based on set pattern: possible written fellow-up.

Macaroni

                          \

 Ice-cream             apples

                                  \

Yogurt                    salt

                                |    

Water             celery 

            fish 

3. Ranking: use of as… as… not so as to rank items on a scale: spoken and written responses to cues, free discussion.

	
	healthy
	tiring
	productive
	enjoyable

	Watching TV
	
	
	
	

	Swimming
	
	
	
	

	Driving
	
	
	
	

	Studying
	
	
	
	

	Sleeping
	
	
	
	


4) What will you do with it? 

Use of going to or will to expressed planned future action: oral brainstorm:

A cup

A stone

A plate

A knife

A piece of string

A nail

A blanket

A piece of wood

A box of matches

A sheet of paper

A liter of water

A shoe-box…

5) annotation quiz: reported past speech; mainly statements: transformation from direct written to indirect speech + questions to the subject! (p 138)

6) guessing by abilities: modals: e.g. can \ can’t to describe abilities: oral brainstorm, with optional written fellow-up:

It can climb trees.

It can carry its baby.

It can live on eucalyptus [‘jukeliptes] leaves.

7) Dilemmas: use of all kinds of modals to express possibility, obligation, necessity free discussion or writing. The title of the essay may dictate the kind of modal to be used: e.g. What should I do? What may happened? (p 177!)

8) Numbers that are important to me (for the country, etc.) Any members, particularly as used in dates; oral interaction.

9) Describing changes: Passive sentences in various tenses; oral brainstorm; (pp. 200, 199!)

10) Cues for solving.

Use of relative clauses to define nouns: composing noun phrases with relative clauses: mainly reading and writing.

Nouns for defining:

A duck

A doctor

Denmark

A door 

December

A dream

A daughter

A dollar

11) We both know:

Use of  tag questions in casual chat to show expectation of agreement or common knowledge, inserting tag  questions into set texts: e.g.

- Nice day

- It’ll rain tomorrow

- Why should it

- It’s the picnic tomorrow. It always rains for the picnic.

- You are in a lousy mood today.

Principles of Teaching Young Children with Video.

(Barry Tomalin, BBC English)

The important advantage is repeatability if they like smth, they are capable of watching it 100 without boredom.

Criteria watch ability and completeness. Among teachers using video with university level and adult students, there’s a trend toward developing an ‘into gap’ activities in which the video content is fragmental by manipulation of the output (by suppressing sound, vision or  color)
Such activities can be used to stimulate language production at a later stage of teaching. The ideal video clip is between so sec and 4 minutes long and tells a complete story or section of it.

Video is a lesson take off point. Asking children to look for smth different each time keeps their interest high in successive viewings.
Prediction tasks are a good way of preparing children for viewing and pre teaching key vocabulary items. E.G. a teacher can introduce 6 new words and ask which ones are heard on the video. Or: 5-6 sent summary – the children then watch the video and decide which sentences are true, which are false. As a vocabulary field: the teacher can press the pause button on the video player to freeze a frame and then teach related vocabulary items. Color: watch the clip and look for smth green, blue, etc.

Focus on sentence structure: a sentence is written on the board with no word boundaries. The children watch the video and draw lines at the word boundaries WHEREDOYOUCOMEFROM?                                                

